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THE BASELINE AND THE INTERVENTIONS STUDY : 

A COMPARATIVE ANALYSIS OF POSITIVE ATTRIBUTES  

OF CHILDREN AND CLASSROOM CULTURE 

A study of positive attributes of children and classroom culture was made at two points of time in 

five government schools in Jaipur. The first was Baseline study conducted prior to the intervention 

by Boder (1996), and the second after two years of the Bodh programme (1997). The report on 

'Classroom Culture and Positive Attributes of Children: Unfolding the Processes of Development' 

(November 1996) presents the Baseline study. The present report is a comparative analysis of data 

at the two points of time, the baseline and the early period of Intervention. Data clearly reveal 

distinct patterns of development of positive attributes of children in qualitatively different classroom 

culture environment.
1
 

Children's Observations 

Children's Observations were divided into four categories
2
 - positive attributes of children's 

development, childrens' response to pedagogic practices, the nature of classroom management and 

children's response to management practices. As can be seen in Table 1, children's responses to 

pedagogic practices comprise around 50 to 60 percent of the observations of children in the two 

studies. These include activities that are related to learning as well as those that are unrelated to 

learning. The proportion of children's observations that are unrelated to learning are significantly 

higher (38 percent) in the Baseline as compared to the Bodh classrooms (24 percent). However, the 

proportion of observations that are related to learning are around the same in both classrooms. This 

is mainly because a significantly large number of observations that are related to learning in the 

Bodh classroom also reflect positive attributes among children. In accordance with the methodology 

of using only mutually exclusive categories, observations related to learning which predoniantly 

reflect positive attributes of children have been include in the latter category. 

Table (1) : Children's Observations (%) 

 Baseline N = 1586 Baseline N = 2088 

Positive Attributes of Children's Development 16 38 

Response to Pedagogic Practices 

(a) activities related to learning 

(b) activities unrelated to learning 

60 

22 

38 

50 

25 

24 

Classroom Management  

(a) negative strategies 

(b) positive strategies* 

07 

07 

--- 

04 

00** 

04 

Children's Response to Management Practices 

(a) fear, escape, doubt 

(b) positive emotions* 

(c) response to teacher expectations 

17 

06 

--- 

11 

08 

00** 

04 

04 

Total 100 100 
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Source : Children's Observations : Bas

** Instances of negative strategies of 

responses to pedagogic practices (fear, escape and doubt) are both 0.4 percent and hence 

have been rounded off to 0.

* These are categories that have emerged out of the data from Bodh Classroom.

Activities related to 

learning, 22%

Positive attributes of 

development, 16%

Series1, Children's 

response to 

management 

practices, 8%

Series1, Positive 

strategies of 

classroom 

management, 4%

A Comparative Analysis of Positive Attributes of Children and Classroom Culture  5  

Observations : Baseline and Intervention Study. 

Instances of negative strategies of management (physical punishment) and children's 

responses to pedagogic practices (fear, escape and doubt) are both 0.4 percent and hence 

have been rounded off to 0. 

s that have emerged out of the data from Bodh Classroom.

Children's Observations (%) 

Baseline N = 1586 
 

Children's Observations (%) 

Bodh N = 2088 

Children's response 

to management 

practices, 17%

Positive attributes of 

children's 

development, 16%

Series1, Activities 

related to learning 

Series1, Positive 

attributes of 

children's 

development, 38%

management (physical punishment) and children's 

responses to pedagogic practices (fear, escape and doubt) are both 0.4 percent and hence 

s that have emerged out of the data from Bodh Classroom. 

 

 

Children's response 

Negative strategies 

of classroom 

management, 7%

Activities unrelated 

to learning, 38%

Series1, Negative 

strategies of 

classroom 

management, 0%

Series1, Activities 

related to learning 

, 25%

Series1, Activities 

unrelated to 

learning, 24%
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A striking difference is observed in the proportion of positive attributes in the two studies (Table 1). 

While in the Baseline study positive attributes account for a mere no percent of children's 

observations, in the Intervention study these account for as much as 38 percent of the total 

observations. These following aspects aspects need to be highlighted. The quality of positive 

attributes of children differ in the two studies Baseline and Intervention. These are reflected in the 

subcategories within each positive attribute (See Appendix 1). For instance in the Baseline study, any 

attempt by the child to offer to perform a classroom task was classified  under the category of 

curiosity and initiative and accounted for 4 percent of the total observations of positive attributes. In 

the Intervention study children were seen to take initiative in answering teachers' questions, 

showing their work to teacher and making suggestions for classroom activity and expressing 

curiosity. These observations which fall in the category of curiosity and initiative account or 17 

percent of the total observations of positive attributes in the Interventions study. 

Positive Attributes : Curiosity And Initiative 

Baseline :  ^^ik¡p ngkbZ dkSu crk,xk\^^ ykS yM+ds&yM+fd;k¡ gkFk [kM+k djrs gSaA ¼J2.3.11½ 

  rcLlqe cksyh ^^lj ge iMk,xsâ  vkSj [kM+h gks xbZA ¼R2.3.19½ 

Intervention :  ,d Nk=k] ^^nhnh tuojh] Qjojh okyk [ksy nqckjk [ksysâ ^A ¼R2.5.13½ 

  Nk=k] nhnh dwnus dh txg esa<d dh rjg Qqnduk fy[ks nksA^ ¼R2.5.13½ 
 

In the Intervention study, children asking questions, seeking and giving clarification as well as making 

spontaneous remarks relating to learning were identified as attributes of articulation and 

questioning. On the other hand, "clarifications usually mechanical and 'algorithmic' in nature were 

taken as reflections of articulation and questioning in the Baseline study".
3
 

Positive Attributes : Articulation and Questioning 

Baseline :  ^fy[k fy;k ekLVj lkc] ,d yM+dkA vxyh la[;k ij ;gh yM+dk cksyrk gS] 

  ^^fdrus ekLrj lkc^^A¼J2.3.18½ 

 vc lj la[;k cksyrs gS] cPps fy[krs gSa ^4046^ ,d la[;k cPpk nksgjkdj 
cksyrk gS] ^^ekLVj lkc fNpkyhl u^^A ¼J2.3.18½ 

Intervention :  ,d fo|kFkhZ] ^^nhnh] FkSyk Hkh isM ls feyrk gS^^A ¼K2.5.12½ 

  ,d Nk=k]^^ nhnh] gekjs ;gk¡ ,d dEikmaMj gS oks uhe dh ifRr;k¡ rksM+rk gSA 
¼K2.5.12½ 
 

It is important to note that positive attributes in the Baseline study related largely to instances that 

were no essentially part of classroom learning. Typical instance of co-operation and sharing were of 

children sharing pencils, rubbers etc. The Bodh classroom reflected many instances of shared 

learning. Peer learning emerged as an essential part of a co-operative classroom structure evolved 

by Bodh. Children were observed to learn in groups, discussing and sharing their knowledge and 

ideas. This facilitates a positive learning environment. 
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Positive Attributes : Cooperation and Sharing 

Baseline :  ,d yMds us viuh jcj eq¡g ls dkVdj nwljs dks nhA ¼D2,3.9½ 

 ,d yM+dh ,d yM+ds dks isafly nsrh gSA ¼D.2.3.18½ 

Intervention :  rhu&pkj cfPp;k¡ dkSu&lh la[;k de o dkSulh T;knk] bl ij ckrphr dj 
jgs gSaA ¼J2.2.14½ 

  nks&rhu cPps feydj loky gy dj jgs gSaA ¼J2.5.16½ 

Classroom management practices account for a small proportion, 4-7 percent of children's 

observations (Table 1). The Baseline observations within this category are in the nature of negative 

classroom management strategies such as discipline through physical punishment. In the 

Intervention study instances of physical punishment were negligible. The Bodh classroom appears to 

use positive strategies of management. Management in Bodh classroom was mainly by making 

children aware of norms and rules, through conflict resolution and so on. These were hence included 

as positive strategies of classroom management. What was also important was the nature of 

children's response to management practices. While fear, escape or self doubt were observed 

among children in the Baseline study, classrooms, Bodh children responded to classroom 

management practices with positive emotions. 

Classroom Management Strategies 

Baseline :  Negative Strategis 

 ,d vU; yM+ds dks ^veje^ fy[kus dks dgrs gSaA og lgh ugha fy[k ikrkA nks 
yM+fd;ksa dks crkus ds fy, ekjrs gSa vkSj ml yM+ds dks ckgj dj nsrs gSaA 
¼J2.3.1½ 

 Vhpj us dku [khapdj FkIiM ekjsA nks yM+dh $ nks yM+ds $ nks yM+ds $ nks 
yM+ds $ nks yM+dhA dkj.k pkj ds ikl cqd ughA nks ckrsa dj jgha gSa] nks 
b/kj&m/kj ns[k jgs gSaA ¼R2.3.11½ 

Intervention :  Positive Strategies 

 v/;kfidk] ^^pyks lkeku bdV~Bk djkŝ ^A ¼R2.5.20½ 

  v/;kid] ¼ÅaV lewg dks½ ^^vjs ckr er djksA^^ ¼R2.5.10½ 

In quantitative terms the Baseline study classrooms and the Bodh classroom differ in terms of the 

amount of teaching and learning and the development of positive attributes among children. 

However, what is important is that the two contexts appear to reflect qualitatively  different learning 

ironments as well. The nature of frequency of positive attributes, their intermeshing with learning 

activities as well as strategies of management in Bodh classroom are indicative of a positive learning 

environment. 

Children's Activities 

As mentioned in the Baseline study, children were given a number of activities in order to 

understand the extent of creativity and diversity in children's expressions. The activities included 

problem solving, free drawing, line drawing as well as rhyming.
4
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Childrens performance on problem solving in the Baseline and Bodh classrooms in given in Table 2. 

As can be seen Baseline Study children and Bodh Children differ mainly in terms of the proportion of 

children who cannot comprehend the task given to them. Only 17 percent of Bodh as compared to 

24 percent of the Baseline Study children cannot comprehend the given task. This indicates that 

Bodh has been able to bring a relatively larger number of children within the fold of learning. This is 

likely to facilitate success in formal schooling for a greater number of children. 
 

Table (2) : Children's Performance on Problem Solving Activities (%) 

Categories of Children's Response Baseline N=1586 Bodh N = 2088 

cannot comprehend 24 17 

cannot solve 22 27 

solved as required 54 56 

Total 100 100 

Source : Problem Solving Activity : Baseline and Intervention Study. 

Drawing as an activity is a significant indicator of children's expressions. Children's free drawing in 

the Baseline and Intervention study in terms of the items drawn in represented in Table 3. There 

appears to be a higher tendency among Bodh children to draw 'natural' items which account for 39 

percent of drawings from the Intervention study as compared to 13 percent in the Baseline study. 

Also the number of items drawn on a single sheet are many more in the drawings made by Bodh 

children. 

Table (3) : Children's Free Drawings (%) 

Items Drawn Baseline N = 297 Bodh N = 400 

Flower/Plant 28 09 

Natural Things 13 39 

Design 03 07 

House 16 17 

Figure 21 13 

Flag 06 01 

Objects/Others 14 14 

Total 100 100 

Source : Free Drawing Activity. Baseline and Intervention Study 

Free drawings have been analysed in terms of movement, number of ideas and details. As can be 

seen in Table 4 drawings by Bodh children are more dynamic in nature (37 percent) as compared to 

those by Baseline study children (07 percent). Even in terms of the number of ideas (Table 5), Bodh 

children's drawings reveal greater diversity adn creativity. As many as 71 percent of drawings by 

Bodh children depict more than two ideas as compared to 48 percent of drawings by children in the 

Baseline study (Table 6). Drawings of Bodh children thus project a dynamism bodh in idea and 

expression. 
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Table (4) : Characteristics of Free Drawing (%) 

Categories of Drawings Baseline N = 125 Bodh N - 101 

Dynamic 07 37 

Static 93 63 

Source : Free Drawing Activity : Baseline and Intervention Study. 

 

Table (5) : Number of Ideas In free Drawing (%) 

No. of Ideas Baseline N = 125 Bodh N - 101 

One  27 08 

Two 25 21 

> Two 48 71 

Source : Free Drawing  Activity : Baseline and Intervention Study. 

 

Table (6) Details in Free Drawing (%) 

Rating on Details Baseline N = 125 Bodh N - 101 

1 and 2 77 76 

3 and 4 23 24 

Source : Free Drawing Activity : Baseline and Intervention Study. 

For the line drawing activity, the Baseline study children were given a number of abstract lines, 

curves and a enclosed figure. The Bodh children were given only stwo kinds of lines. Give this 

difference in the tasks in both studies, the results may not be strictly comparable. However, data 

indicates that bodh children have drawn a far greater variety of things as compared to the Baseline 

study children despite the fact that the former were gives only two kinds of lines. A comparison of 

children's  drawings in the Intervention and Baseline study suggests that there is greater opportunity 

and scope for self expression for the Bodh children, in this case, through the medium of drawing in 

the classroom. 

A number of issues were raised in the Baseline study report (1996) in relation to the importance of 

problem solving and drawing as tasks that encourage divergent thinking, creativity and self 

expression among children. A comparison of children's activities in the Baseline and Bodh study 

suggests the following: 
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PROBLEM SOLVING 

Curriculum 

• Problem solving tasks allow for creative and divergent thinking among children. There is need to 

consciously structure such activities within the primary school curriculum to create this space for 

children. 

• Teachers need to understand that the nature of the task itself can set limits to possibilities for 

divergent thinking. Hence, the kind of tasks given to children has significant pedagogic 

implications for primary schooling. However the Bodh study clearly suggests that children 

naturally innovate. When provided with opportunities their natural capacity to create and 

innovate unfolds to a greater extent than what manitests in the daily routine of classroom 

learning. 

• It is important to strengthen the base of learning among children. This is firstly in terms of 

enhancing abilities of comprehension and communication which in themselves lay the 

foundation for further learning. There is also need to democratise learning thereby bringing 

within the ambit of classroom instruction all pupils rather that a select few. 

 

Pedagogy and Evaluation 

• Classroom pedagogy as well as evaluation must necessaily be based on the reality that children 

are at different stages of development and that they think divergently as well as innovatively. 

• It is necessary hence necessary provide learning experiences for children to help them transit 

from one 'stage' of development to another and to allow for guided teaching and learning at the 

primary stage. There is need not only to appreciate and provide space for individual styles of 

learning, but it is also important that evaluation is redesigned to capture dynamic processes of 

learning. This is deat with in greater detail in the report on cognitive Attainment : A glimpse of 

Process' 1997. 

 

DRAWING 

Curriculum 

• Drawing is an activity that provides opportunities for creativity and self expression among 

children. It was kindles and sustains their interest. It is hence important that drawing activities 

pervade that primary school curriculum by : 

 (a) specifically allocation time where children are given this important medium to express 

themselves facilitating the development of creativity and imagination. More important is the 

insight which this study provides about the role of drawing is school. Drawing must be 

treated as a medium of expression for the child rather than a skill to be taught and 

evaluated. 

 (b) using drawing as a visual medium to facilitate understanding and sustain interest among 

children in different subject areas. 
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Pedagogy 

• Primary school teachers should be trained to understand the above mentioned functions of 

drawing in the primary school curriculum. For children, drawing should be viewed as a medium 

for individual self expression and in that sense should not be structured as a learning outcome. 

• The use of drawing as an aid to teaching and learning of specific content areas must also be 

appreciated. It facilitates the visual represent at ion of concepts, processes and interlinkages, 

and thereby aids understanding in specific subject areas. 

 

Evaluation 

• Evalution that aims at setting mechanical standards of comparison between self expression of 

children or leads to standardization of outcomes defeats the very purpose of drawing at the 

stoge of primary schooling. Drawing must encourage free expression which is critical for 

creativity and thereby the overall development of children. 

 

CLASSROOM CULTURE 

The culture of the classroom is the larger context in which teaching and learning takes place. It is an 

intricate web of action and interaction. It signifies the myriad details that constitute the day-to-day 

classroom lives of teachers and children. It is the tangible-intangible location of pedagogy. It is a 

dynamic unit difficult to capture in its fluidity of process and wealth of detial. At the outset it would 

be important to mention that while the Bodh classrooms reflected such a dynamism, the Baseline 

study classroom were locations of more discrete and straight-jacketed situations of formal learning. 

The Baseline study suggested that the relatively small magnitude of the development of positive 

attributes among children was not merely due to the lack of opportunity for the expression of such 

attributes but were integrally linked to a learning environment that constrained the overall 

development of children. Hence the significant development of positive attributes among the Bodh 

children as well as the nature of children's activities point to a qualitatively different learning 

environment as reflected in the culture of the classroom. This section discusses the culture of the 

Bodh classroom in terms of (a) pedagogic practices of teachers (b) children's response to pedagogic 

practices (c) classroom management and (d) teacher routine activities. 

 

Table (7) : Classroom Culture Observations (%) 

Categories of Observation Baseline 

N = 1888 

Bodh 

N = 2619 

Pedagogic Practices  44 38 

Children's response to Pedagogic Practices 

(a) activity related to learning 

(b) activity unrelated to learning 

37 

19 

18 

43 

33 

10 

Classroom Management (discipline through punishment) 12 ---- 

Discipline through positive strategies --- 08 
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Children's response to management practices

Teacher routine activities 

Total

Source :  Classroom Culture Observation : Baseline and Intervention Study.

A glance at Table 7 suggests that the culture of the Bodh classroom differs from that of the Baseline 

study in a number of ways. Most significant is the difference in the magnitude as well as nature of 

children's response to pedagogic practices. Child

culture observations in the Bodh study and 33 percent in the Baseline study. Whereas 33 percent of 

classroom culture observations relate to learning in the Bodh classroom this is true of only 19 

percent of observation in the Baseline study. Activity which can be termed as unrelated to learning is 

Series1, Activity 

related to 

learning, 19%

Series1, Teacher

routine, 7%

Series1, Activity 

unrelated to 

learning, 18%

Series1, Discipline 

through positive 

strategies, 0%

Series1, Activity 

related to 

learning, 33%

Series1, Classroom 

Management 

through 

punishment, 0%
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management practices --- 

07 

Total 100 

Source :  Classroom Culture Observation : Baseline and Intervention Study. 

Classroom Culture observations (%) 

Baseline N = 1888 

Classroom Culture observations (%) 

Bodh N = 2619 

A glance at Table 7 suggests that the culture of the Bodh classroom differs from that of the Baseline 

study in a number of ways. Most significant is the difference in the magnitude as well as nature of 

children's response to pedagogic practices. Children's response comprise 43 percent of classroom 

culture observations in the Bodh study and 33 percent in the Baseline study. Whereas 33 percent of 

classroom culture observations relate to learning in the Bodh classroom this is true of only 19 

servation in the Baseline study. Activity which can be termed as unrelated to learning is 

Series1, Children's 

response to 

management 

practices, 0%

Series1, Activity 

related to 

learning, 19%

Series1, Discipline 

through positive 

strategies, 0%

Series1, Classroom 

Management 

through 

punishment, 12%

Series1, Discipline 

through positive 

strategies, 8%

Series1, Children's 

management 

practices, 9%

Series1, Activity 

unrelated to learing 

, 10%

09 

02 

100 

 

 

A glance at Table 7 suggests that the culture of the Bodh classroom differs from that of the Baseline 

study in a number of ways. Most significant is the difference in the magnitude as well as nature of 

ren's response comprise 43 percent of classroom 

culture observations in the Bodh study and 33 percent in the Baseline study. Whereas 33 percent of 

classroom culture observations relate to learning in the Bodh classroom this is true of only 19 

servation in the Baseline study. Activity which can be termed as unrelated to learning is 

Series1, Pedagogic 

practices, 44%

Series1, Children's 

response to 

management 

practices, 0%

Series1, Classroom 

Management 

through 

punishment, 12%

Series1, Children's 

response to 

management 

practices, 9%

Series1, Teacher 

routine activities, 2%

Series1, Pedagogic 

Practices, 38%
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only very minimal (10 percent) in the Bodh classroom as compared to 18 percent in the Baseline 

study classroom. 

It is also significant that the nature of classroom management differs qualitively in the two 

classrooms. Whereas the Management of children in the Baseline study classroom appears to be 

primarily through physical punishment (12 percent of observations) such observations are virtually 

absent in the Bodh classroom. On the other hand, Bodh teachers seem to have evolved strategies of 

classroom management that create a positive environment and perhaps even point towards the 

development of self-discipline and control in children. This is reflected in the two new categories 

that relate to observations in the Bodh study data-discipline through positive strategies (08 percent) 

as well as children's response to management practices (09 percent). These are discussed in greater 

detail in the relevant sections. 

It thus appears that the Bodh classroom projects a child-centered learning environment, one in 

which the teacher (pedagogic practices : 38 percent) and child (children's response to pedagogic 

practices through activities related to learning : 33 percent) form a dynamic unit of interactive 

teaching and learning. The Baseline study in contract projects an obvious inclination towards a 

teacher-centered classroom (pedagogic practices 44 percent) wherein very few observations relate 

to children's learning (children's response to pedagogic practices that relate to learning : 19 

percent). 

 

PEDAGOGIC PRACTICES 

Table 8 presents the type of pedagogic practices followed in the two classroom Results clearly reveal 

that the Baseline study classroom are dominated by a textbook oriented pedagogy. In this 

classroom, 23 percent of observations relate to reading alloud and completing leasson of the 

textbook and 29 percent relate to asking question from the text book. In contrast, the Bodh 

curriculum is transacted largely through activity (17 percent), by asking questions from personal 

experience (13 percent) and by facilitating learning through demonstration, responding to children's 

suggestions, attending to errors etc (38 percent). This activity-based pedagogy is discussed in detail 

in later section. 

Table (8) : Pedagogic Practices (%) 

Pedagogic Practices Baseline 

N = 785 

Bodh 

N = 988 

Transacting Curriculum through the text book 

(read aloud/complete lesson) 
23 06 

Transacting curriculum through activity --- 17 

Use of Blank Board 

(a) for children to copy from (including book) 

(b) as a teaching aid 

08 

08 

--- 

06 

--- 

06 

Asking Questions 

(a) from text lesson 

(b) from personal experiences 

29 

29 

--- 

18 

05 

13 
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Checking copies 

(a) teacher checks 

(b) self checking / checking each other work/teacher 

checks 

15 

15 

--- 

14 

-- 

14 

Facilitating learning 

(a) explaining / demonstrating 

(b) overseeing individual children's work 

(c) attending to errors/responding to children's 

suggestions / clarifications / questions seeking 

children's participation / encouraging children 

--- 

--- 

--- 

--- 

38 

14 

15 

09 

Total 100 100 

Source : Classroom Culture Observations : Baseline and Intervention Study. 

The Bodh classroom consciously uses pedagogic practices that centre on the child. The blackboard in 

is used as a teaching aid to demonstrate, explain, create and invite participation of children (6 

percent of observations). In the Baseline study classroom the black board is used by the teacher 

primarily for giving instructions that are to be followed by the children in class or for direct copying 

of text lessons. Repetition or revision of text lessons is absent as a significant pedagogic practice in 

the Bodh classroom. Baseline data indicates that 26 percent of observations relate to such repetitive 

perhaps because of the overt emphasis on rote memorization as an aid to learning. 

 

Pedagogic Practices : Transacting Curriculum through the text book 

Baseline :  

 

 

 

 

Intervention : eSMe dgrh gS] ^^xf.kr dh fdrkc fudkydj dy okys loky djksA^ ¼K2.5.20½ 

  v/;kfidk] ^^vki rhuksa iz'uokyh ,d ds loky fdrkc ls dj yksA^^ ¼R2.5.14½ 

 

Pedagogic Practices : Transacting Curriculum through activity 

Intervention : v/;kid irhys ij <ds <DDu dks mBk dj dgrs gS] ^^bl ij ikuh dgka ls 
vk;kA^^ rhu&pkj cPps cksyrs gSa] ^^ekllkc gok lsA^^ ¼J2.4.14½ 

 v/;kfidk Å¡V lewg ds cPpksa ds fy, ,d cky [ksyrk gqvk yM+dk cukrh gS 
vkSj mlds ikl pkSdksj cukrh gSA bleas yM+ds ds fdrus vax fn[k jgs gSa 
mudks fxudj fy[kks vkSj yM+dk D;k dj jgk gS mldks Hkk"kk eas fy[k dj 
crkvks vkSj bl rjg ge ,d lkFk nks dke xf.kr vkSj Hkk"kk dk djsaxsA 
¼D2.4.3½ 
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Pedagogic Practices : Use of Blackboard 

Baseline :  for children to copy from 

 

 

 

 

 

 

 

Intervention : as a teaching aid 

 ^^cjkcj vk, blds fy, geas Hkkx djuk iM+rk gSA eku yhft, vkids ikl 6 
VkWQh gS vkSj 3 lewg eas ck¡Vuk gS rks dSls ckVsaxsA v/;kfidk cksMZ ij 3 pkSdksj 
cukdj izR;sd eas 2 VkQh j[krh gSA bl rjg 7 VkWQh ls 3 Hkkx ds ckn cph 
1 VkWQh ls 'ks"k le>krh gSA tks vyx ls cp x;h mls 'ks"k dgrs gS tSls [kwc 
lkjs nw/k eas FkksMk cPus ij 'ks"k cpk nw/k jgsxk rks mls 'ks"k cpuk dgrs gSaA 
gekjs ikl 20 yM~Mw gSa ;s Fkkyh eas j[ks gq, gSaA bu yM~Mwvksa dks 3&3 lewg eas 
ck¡Vuk gS rks fdrus lewg cu tk;saxsA ¼D2.4.2½ 

 v/;kid cksMZ ij ik¡p ?kM+h cuk nsrh gSA igyh eas ik¡p ctkus gSA nwljh eas 3-
30 rhljh eas 4-00 pkSFkh eas 6-15 rFkk ikapoh eas 12 ctkus gSaA^^ ¼W2.4.2½A 

 

 

 

Pedagogic Practices : Asking Questions  

Baseline :  from text lessons 

 

 

 

 

 

 

 

 

Intervention : from personal experiences 

 v/;kfidk iwNrh gS] ^^eSa cktkj xbZ] cktkj eas ,d isfUly 2 :i;s dh vkrh gS 
rks 4 isfUly fdrus dh vk,¡xhA^^ ¼R.5.13½ 

 v/;kfidk dgrh gS] ^^dqN vkSj lksprs gSA vkids iMksl eas fdl pht dk isM+ 
gSA ¼D2.4.5½ 
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Pedagogic Practices : Checking copies

 Baseline :  Teacher checks 

 

 

 

 

 

Intervention : Self checking/checking each others work, teacher checks

 dqN cPps loky djd
djrh gS] xyr gksus ij mUgsa le>krh gSA ,oa iqu% djus dks dgrh gSA ¼
2.5.14½ 

 v/;kid & ^^vPNk vc lc bZekunkjh ls vius vius xksys yxkukA v/;kid 
cksMZ ij fy[krh tkrh gS cPps mlls viuk fy[kk gqvk feykrs tkrs 
'kCn gksus ij xksyk yxkrs tkrs gSaA ¼

Pedagogic Practices : Facilitating Learning

 Intervention :  

 cPPkksa }kjk xyr mPpkj.k djus ij v/;kid igys Lo;a cksy dj muls 
nksgjkrs gSaA /ofu dh ckfjfd;ksa dks mudks le>krs gSaA v/;kid dbZ cPpksa l
ck?k dk lgh mPpkj.k djokrs gSaA lkFk&lkFk ;g Hkh crkrs tkrs gSaA fd v{kj 
dh /ofu dgk¡ ls fudysxhA ¼

 jke ckcw ij isfUly ugha gksus ds dkj.k v/;kfidk mB dj vyekjh eas ls ubZ 
isfUly nsrh gS ¼

Series1

Asking questions 

from personal 

experiences

0%

Series1

Repeating lessons

26%

Series1

Checking copies

15%
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Pedagogic Practices : Checking copies 

 

Self checking/checking each others work, teacher checks 

dqN cPps loky djds v/;kfidk dks fn[kkrs gSaA v/;kfidk muds loky pSd 
djrh gS] xyr gksus ij mUgsa le>krh gSA ,oa iqu% djus dks dgrh gSA ¼

v/;kid & ^^vPNk vc lc bZekunkjh ls vius vius xksys yxkukA v/;kid 
cksMZ ij fy[krh tkrh gS cPps mlls viuk fy[kk gqvk feykrs tkrs 
'kCn gksus ij xksyk yxkrs tkrs gSaA ¼W 2.5.16½ 

Pedagogic Practices : Facilitating Learning 

cPPkksa }kjk xyr mPpkj.k djus ij v/;kid igys Lo;a cksy dj muls 
nksgjkrs gSaA /ofu dh ckfjfd;ksa dks mudks le>krs gSaA v/;kid dbZ cPpksa l
ck?k dk lgh mPpkj.k djokrs gSaA lkFk&lkFk ;g Hkh crkrs tkrs gSaA fd v{kj 
dh /ofu dgk¡ ls fudysxhA ¼J2.5.16½ 

jke ckcw ij isfUly ugha gksus ds dkj.k v/;kfidk mB dj vyekjh eas ls ubZ 
isfUly nsrh gS ¼R25.14½ 

Pedagogic Practices (%) 

Baseline N = 785 
 

Series1

Facilitating learing

0%

Series1

Asking question from 

text

28%

Series1

Checking copies

s v/;kfidk dks fn[kkrs gSaA v/;kfidk muds loky pSd 
djrh gS] xyr gksus ij mUgsa le>krh gSA ,oa iqu% djus dks dgrh gSA ¼W 

v/;kid & ^^vPNk vc lc bZekunkjh ls vius vius xksys yxkukA v/;kid 
cksMZ ij fy[krh tkrh gS cPps mlls viuk fy[kk gqvk feykrs tkrs gSaA xyr 

cPPkksa }kjk xyr mPpkj.k djus ij v/;kid igys Lo;a cksy dj muls 
nksgjkrs gSaA /ofu dh ckfjfd;ksa dks mudks le>krs gSaA v/;kid dbZ cPpksa ls 
ck?k dk lgh mPpkj.k djokrs gSaA lkFk&lkFk ;g Hkh crkrs tkrs gSaA fd v{kj 

jke ckcw ij isfUly ugha gksus ds dkj.k v/;kfidk mB dj vyekjh eas ls ubZ 

 

Series1

Transacting 

curriculum through 

the text book

23%

Series1

Transacting 

curriculum 

through activity

0%

Series1

Use of black board

8%
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In both types of classroom teachers ask questions in class. The importance however, lies in the kind 

of questions asked. While Baseline data shows that questions asked are mainly based on the 

textbook, Bodh data reveals that children are more often asked questions that relate to and build 

upon knowledge from their own experiences. As is the case in the Baseline study classroom, 

children's written work is evaluated by the 'checking of their copies' in the Bodh classroom a

However Bodh teachers use a variety of methods for checking in which children are also involved, 

such a self checking and checking by peers. The Bodh teacher also check copies but this is usually 

accompanied by her simultaneously explaining to the 

understanding. 

A number of methods to facilitate learning (38 percent of observations, Table 9) are observed in the 

Bodh classroom. These include attending to children's errors for rectifying (14 percent) overseein

each child's work and building further, explaining and demonstrating (15 percent), responding to 

children's suggestions, seeking and encouraging children's participation in the classroom (09 

percent). 

Learning through activity appears to be the major ped

classroom. Through demonstration, observation and discussion teachers are able to communicate 

effectively with and actively involve children in classroom activity. The conscious attempt to blur 

boundaries between formal knowledge' and experiential knowledge that children bring with them to 

school is also strking. This is quite is contrast to the clear boundary drawn between formal 'textbook 

knowledge' and that based on the child's experience observed in the Baseline stud

children are often presented examples and instances that are familiar to them. This not only 

increases the child's interest in what is being taught in the classroom but encourages children to 

articulate their own ideas and opinions. For i

using as an example, the familiar scene of clothes left out to dry. This was drawn on the board and 

discussed with the class and children were encouraged to freely express their views. Children 

subsequently drew and wrote what they understood.

Series1, Transacting 

curriculum through 

the text book, 6%

Series1, Pepeating 

lessons, 0%

Series1, Chekcing 

copies, 14%

Series1, Facilitating 

learning, 38%
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Pedagogic Practices (%) 

Bodh N = 988 

 

both types of classroom teachers ask questions in class. The importance however, lies in the kind 

of questions asked. While Baseline data shows that questions asked are mainly based on the 

that children are more often asked questions that relate to and build 

their own experiences. As is the case in the Baseline study classroom, 

children's written work is evaluated by the 'checking of their copies' in the Bodh classroom a

a variety of methods for checking in which children are also involved, 

such a self checking and checking by peers. The Bodh teacher also check copies but this is usually 

accompanied by her simultaneously explaining to the individual child and thereby facilitating 

A number of methods to facilitate learning (38 percent of observations, Table 9) are observed in the 

Bodh classroom. These include attending to children's errors for rectifying (14 percent) overseein

each child's work and building further, explaining and demonstrating (15 percent), responding to 

children's suggestions, seeking and encouraging children's participation in the classroom (09 

Learning through activity appears to be the major pedagogic principle underlying the Bodh 

classroom. Through demonstration, observation and discussion teachers are able to communicate 

effectively with and actively involve children in classroom activity. The conscious attempt to blur 

knowledge' and experiential knowledge that children bring with them to 

school is also strking. This is quite is contrast to the clear boundary drawn between formal 'textbook 

knowledge' and that based on the child's experience observed in the Baseline stud

children are often presented examples and instances that are familiar to them. This not only 

increases the child's interest in what is being taught in the classroom but encourages children to 

articulate their own ideas and opinions. For instance, a lesson on 'Forms of Water' found the teacher 

using as an example, the familiar scene of clothes left out to dry. This was drawn on the board and 

discussed with the class and children were encouraged to freely express their views. Children 

uently drew and wrote what they understood. 

Series1, Transacting 

curriculum through 

activity, 17%

Series1, Pepeating 

lessons, 0%
 

both types of classroom teachers ask questions in class. The importance however, lies in the kind 

of questions asked. While Baseline data shows that questions asked are mainly based on the 

that children are more often asked questions that relate to and build 

their own experiences. As is the case in the Baseline study classroom, 

children's written work is evaluated by the 'checking of their copies' in the Bodh classroom as well. 

a variety of methods for checking in which children are also involved, 

such a self checking and checking by peers. The Bodh teacher also check copies but this is usually 

individual child and thereby facilitating 

A number of methods to facilitate learning (38 percent of observations, Table 9) are observed in the 

Bodh classroom. These include attending to children's errors for rectifying (14 percent) overseeing 

each child's work and building further, explaining and demonstrating (15 percent), responding to 

children's suggestions, seeking and encouraging children's participation in the classroom (09 

agogic principle underlying the Bodh 

classroom. Through demonstration, observation and discussion teachers are able to communicate 

effectively with and actively involve children in classroom activity. The conscious attempt to blur 

knowledge' and experiential knowledge that children bring with them to 

school is also strking. This is quite is contrast to the clear boundary drawn between formal 'textbook 

knowledge' and that based on the child's experience observed in the Baseline study classroom. Bodh 

children are often presented examples and instances that are familiar to them. This not only 

increases the child's interest in what is being taught in the classroom but encourages children to 

nstance, a lesson on 'Forms of Water' found the teacher 

using as an example, the familiar scene of clothes left out to dry. This was drawn on the board and 

discussed with the class and children were encouraged to freely express their views. Children 

Series1, Transacting 

curriculum through 

activity, 17%

Series1, Use of black 

board, 6%

Series1, Asking 

questions from 

text, 5%

Series1, Asking 

questions from 

perosnla 

experiences, 13%
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Interactive teaching is also integral to the pedagogy of the Bodh classroom. This is in contrast to the 

Baseline study classroom in which dialogue and interaction between teacher and pupil is virtually 

absent. This is also visible in the very nature of the organisation of the Bodh classroom wherein 

children sit in a semi circle or in groups with the teacher seated in their midst on the floor.
6
 The 

distance between teacher and children is dramatically reduced in such a organisation of the 

classroom. Further, it is common to see Bodh teachers going to individual children, reaching out to 

them rather than expecting that children approach the teacher and that too for being evaluated as. 

The study of interactive classroom such as that of Bodh poses a challenge to the researcher because 

it often becomes impossible and in fact meaningless to fragment data into discrete units. However, 

in order to compare the Bodh classroom observations with the observations of the Baseline study 

(where observations were more discrete in nature) an attempt has been made to divide innovative 

classroom observations into the most meaningful units possible. A data set of observations that 

together comprise what can be referred to as a 'learning episode' and thereby captures the essence 

of a 'pedagogic dialogue',  as is common in the Bodh classroom, would hence need to be looked at 

holistically. An attempt has been made to present suitable examples of classroom activity which 

contract the activity-based, interactive, child sensitive Bodh classroom with the textbook-based, 

teacher-centered Baseline study classroom. 

 

Visual 1 : Baseline Study 

fgUnh dk ihfj;M py jgk FkkA--- 

Vhpj us ,d cPps ;s fdrlc ekaxh vkSj ^^eksj vkSj Qwy^^ uked dfork i<+us yxhA fQj ij 
cPps vHkh vius&vius cSxksa ls dkWih fdrkcsa fudkysu eas yxs FksA 

Vhpj yM+fd;ksa dh rjQ ns[krs gq, cksyh ^^ yM+fd;ksa rqeus ns[kh gS eksj dh vkokt dHkh\^^ 
mUgksaus ^^gk¡^^ cksykA vkSj eksj dh rjg vkokt djus yxhaA--- 

Vhpj cPpksa ls i{kh vkSj Qwyksa ds uke iwNus yxhA--- 

Vhpj us cPpksa ls iwNk ^^isM+ksa ij Qyksa dks ns[k dj dSlk yxrk gS\^^ ,d cPpk cksyk ^^mudks 
rksM+ ysaA^^ 

Vhpj fcuk lqus vkxs crkrh jghA fQj ,d yM+dh ls cksyh ^yM+dh rw crkA euh"kk rw crk] 
bls crkus nks] 

;s lcls NksVh gS rqeesaA^ 

euh"kk us /khjs&/khjs dqN cksyk fQj Vhpj us mls fcBk fn;k vkSj yM+dksa ls cksyh ^^vc dksbZ 
yM+dk crk,xkA 5&5 Qwyksa ds uke crkvksA^^ 

4&5 cPpksa ls iwNus ds ckn Vhpj us 5 if{k;ksa o 5 Qwyksa ds uke fy[kus dks cksyk vkSj 
dkWih;ka pSd djus yxhA 

,d yM+dh vius ikl eas cSBh yM+dh ls iwN&iwN dj Qwyksa ds uke fy[kus yxhaA 

Source : Classroom Culture Observations : W2.3.4    
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Visual 1 depicts a typical Baseline study classroom situation wherein the teacher asks questions 

which some children answer, the teacher then instructs the class (either verbally or using the 

blackboard) and children individually follow instructions, doing whatever work is given to them in 

their notebooks. Thereafter children take their notebooks to the teacher for checking. These are 

often seen piled up on the teacher's table. The virtual absence of dialogue in the pedagogic process, 

the lack of interaction between teacher and pupils and the individualisation of the classroom activity 

is clearly reflected in the visual. This is more often the rule than the exception in a traditional 

classroom. 

 

Visual 2 : Interventions Study 

11.25 ij v/;kfidk cksMZ ij i;kZoj.k fy[kdj fy[kdj ;krk;kr ds lk/ku fy[krh gS o 
dgrh gS fQj fp= cukukA 

v/;kfidk & vkokxeu dk eryc dgha vkuk&tkuk tSls Fkkuk] vtesjh xsV tkuk gS rks 
fdl&fdl ls tkrs gSaA 

Nk=k  & ¼cSBs&cSBs½ cl] VsEiks] LdwVj] thi vkfnA---- 

,d Nk= & ywuk] LdwVjA 

,d Nk=k & nhnh] ctktA---- 

v/;kfidk cPpksa ls iwNdj cksMZ ij fy[krh gSA 

Nk= cSBs & cSBs crk jgs gSaA 

,d Nk=k  & ns[k lkbfdy Hkh fy[k fn;kA 

Nk=@Nk=k & cSyxkM+h] Å¡BxkM+h] ?kksM+k xkM+h vkfnA-- 

,d Nk=k & [kPPkjxkM+h ¼lHkh cPps galrs gSaA½ 

v/;kfidk  & [kPpj dHkh ns[kk gSA dksbZ ?kksM+k [kPpj eas QdZ crkvksA--- 

,d Nk=k  & nhnh] ';ksiqj eas [kPpj fy[krh gSA 

v/;kfidk cksMZ ij ?kksM+k x/kk o [kPpj fy[krh gSA 

dksbZ Hkh cPpk bu rhukas eas QdZ ugha crk ikrkA 

v/;kfidk & ?kksMkxkM+h lkeku okyh ugha gksrhA vkneh bl ij lokjh djrk gSA [kPpj xkM+h 
lkeku ys tkus ds dke vkrh gSA 

Nk=k & nhnh] x/ks eas dSls ihB ij ^^uw.k^^ j[krs gSaA mldh ihB ij cksjh cka/k nsrs gSaA 

,d Nk=k & nhnh] gkFkhA 

v/;kfidk & gkFkh ij lokjh djrs gSa ij lkeku ugha j[krsA dgk¡ ns[kk rqeus\ 

Nk=k & nhnh] vkesj easA rhukas lkeku Hkh mBkrs gSaA 

fQj v/;kfidk iwNrh gS QVkQV igq¡pus ds fy,\ 

Nk=@Nk=k & jsy] gokbZ tgkt] uko] ywuk] phy xkM+h vkfnA--- 

cPps ;krk;kr ds pkVZ eas ls fp= fn[kdj cksy jgs gSaA---- 
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v/;kfirk & jsyxkM+h ekyxkM+h eas D;k QdZ gS\ 

Nk=k & nhnh] ekyxkM+h ds fMCcs xksy o jsy ds pkSdksj gksrs gSaA 

,d Nk=k & jsy eas pedrh gS ykbV] ekyxkM+h eas ughaA jsy eas f[kM+dh ekyxkM+h eas ughaA 

v/;kfidk ,d vkSj cksMZ yxkdj iSVªksy ls pyus okys fy[krh gSA 

cPps cSBs&cSBs cksy jgs gSa& dkj] cl] LdwVj] Vjd---- 

,d Nk=k& cl brus cgqr gSaA----- 

v/;kfidk & ia[kk Åij pyrk gS] m+ dj tkrk gSA 

lksfu;k & jksfdV nhnhA 

v/;kfidk & rqe fdruh ckj cSBsA 

rhu Nk=k & nhnh] ge Hkh ugha cSBsA 

nhnh] uko eas & ,d Nk=A--- 

v/;kfidk & vxj ,d txg lkeku vf/kd] nwljh txg de rks dSls igqaprk gS\ 

Nk=&Nk=k,a & ¼cSBs&cSBs½ ÅaVxkM+h] Vjd eas] fjD'kk easA 

dYiuk & j{kk eas vk,axs gh ughaA 

lksfu;k & gokbZ tgkt lsA v/;k- ij vM~Mk gj txj ugha gksrkA 

,d Nk=k & nhnh] jsy xkM+h] ekyxkM+h ls\ v/;kfidk & lghA 

nhnh] geus rks vankt ls cksykA 

v/;kfidk & jsyxkM+h lcls vPNh o lcls lLrh D;ksa gS\ 

Nk=k &  nhnh jsy eas iSls ugha yxrs] fVfdV yxrh gSA 

Nk=k & nhnh] nks fMCcksa ds chp dh txg D;k gksrh gS\ 

v/;kfidk&^^buUvj dUMsDV^^ o jsy eas ysfVªu o  Vk;ysV Hkh gksrs gSaA 

Nk=k & ugha nhnh] ftlls ,d  fMCcs ls nwljs fMCcs eas tkrs gSaA 

v/;kfidk & ckn eas crkÅ¡xhA 

v/;kfidk & gokbZ tgkt ls ;k=k D;ksa ugha djrs\ 

Nk=k&nhnh] o feV~Vh eas ugha mrjrkA 

v/;kfidk&vius ;gk¡ gokbZ vM~Mk gS ;k ughaA 

Nk=k&nhnh] gS ij cgqr nwj iM+rk gS Fkkus ijA 

v/;kfidk & vius ikl dkSulk LVs'ku gS\ ¼ugha crkrs gSa½  

v/;kfidk & xk¡/khuxjA 

Nk=k& nhnh] xk¡/khuxj dkSulk ikl gSA ge x;s Fks uk ogk¡ rks thi ls x;s FksA--- 

Nk=k&nhnh] Vªsu rks rqy ds uhps ls tkrh gS uk\ 

Nk=k&nhnh] ge cl eas D;ksa tkrs gSa Vªd ij D;ksa ugha\ 

nwljh Nk=k&/kwi yxrh gS uk Vªd ij Nr ugha gksrh gSA 
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,d Nk=k&MqXxk rst pyrk gS uk nhnh\ 

ijUrq v/;kfidk MqXxk ugha le>rhA--- 

11-55 ij cksMZ ls mrkjuk 'kq:A--- 

cPps ¼12-05 ls½ dkih pSd djokrs gSA 

Source : Children's Observations : R2.13.5 

 

A typical Bodh classroom is presented in Visual 2 where, in contrast to Visual 1 there is teacher - 

pupil dialogue as well as peer interaction with constant feedback into the main lesson. As can be 

seen, the teacher initiates a discussion which children take up sharing their own ideas. Teacher build 

upon and relate children's views and self expressions to the lesson and take the discussion further by 

asking question, giving clarifications, clearing confusion and answering children's question. The 

teacher then writes the essence of what is discussed on the blackboard which children copy in to 

their notebooks. Visual 3 presents a guilsie of pedagogic processes as they unfold in a concrete 

instance in one of the Bodh classroom where a lesson focussing on the development of skills in 

reading and writing is in progress. 

 

Visual 3 : Interventions Study 

v- & pyks dkih fudkyksA 

cPps & dk;dh\ 

v- & fgUnh dhA vki fy[kasxs tks eSa cksywaxhA 

1-06 ij v- fgUnh cksyuk 'kq: djrh gSA--- 

v- & vHkh ugha] vHkh jax dh ckjh ugha gSA 

,d Nk= & nhnh geus rks dkih eas vkt dh rkjh[k Hkh Mky yhA--- 

v-&vPNk] vc 'kq: djksA 

cPps&gk¡ djksA 

1-10 v- & vkt lewg eas 20 cPps vk;s gSa fy[kksA lHkh cPps viuh&viuh dkih eas fy[krs gSa 
v- lHkh ds ikl tk&tkdj pSd djrh gSA 

v- & ckrj iwjh gksus dk fu'kku yxkvksA 

,d Nk=k v/;kid dh ckr dks rsth ls nksgjkrh gSA 

Nk=k & nhnh] 'kkWiuj nksA 

v- & vkt rks esjs ikl gS gha ughaA 

v- & vPNk pyks vkxs fy[kksA 

vkflQ vktdy i<+us dh dksf'k'k dj jgk gSA 

,d Nk= dks i<+uk fy[kuk ugha vkrk gS rks v/;kfidk cksMZ ij fy[krh gSA rks ,d Nk= v- 
ls dgrk gS ^^nhnh] vkius i<+uk dks i<+kuk fy[kk gSA 

fQj v- mldks Bhd djrh gSA 
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Nk= & nhnh] vkflQ jlxqYyk dks galxqYyk dgrk gS fQj 5&6 Nk= mls glxqYyk dgdj 
fp<+krs gSaA 

,d Nk=k & nhnh ;s [kk jgh gSA 

v- & fdldks vkrs gh Hkw[k yx vkbZ fouhrk ogka tkdj [kk yksA 

,d Nk= fy[krk gS vkflQ ckrsa dj jgk gSA ,d fy[krk gS vkflQ vkt Qy [kkds vk;k 
vk;k gSA 

v- vPNk vc vkxs fy[kksA 

vktdy vfuy lewg eas dke djus yxk gSA 

,d Nk=k & nhnh] ge rks ;s fy[ksaxs fd dke ugha djrkA 

v-&ugha&ugha djrk gSA 

Nk=k & ugha ge rks ;s gh fy[ksaxsA 

nwljk Nk= & ge fy[ksaxs vfuy x/ks is vkrk gSA 

,d Nk= nhnh ;s 'kCchj gekjh xyh eas vYykg ds uke ij iSls ekaxus vkrk gSA ge dgrs gSa 
tk Hkaxh ls ys ysA 

v- & ugha xUnh ckr ugha cksyrs tks ckr geas cqjh yxs oks ckr fdlh ls ugha dguh pkfg,A 
mls Hkh cqjh yxsxhA 

,d Nk= & nhnh vki /khjs&/khjs cksyks cgqr tYnh&tYnh cksy jgs gksA 

v- & cksyrh gS rks cPps dgrs gSa nhnh vHkh er cksyks /khjs cksyksA 

v- & vPNk vc ge /khjs&/khjs cksyasxsA 

,d Nk= dgrk gS nhnh vkt ge iwjk iUuk fy[ksaxsA 

,d Nk=k & nhnh] ns[kks geus iwjk fy[k fy;kA 

geus fdruk lqUnj fy[kk gSA 1-40 rd fy[krs gSaA 

nwljh Nk=k & vkt gekjk fcYdqy Hkh xyr ugha gSA--- 

v- lHkh dh dkWfi;k pSd djrh gSaA 

Source : Classroom Culture Observations : W2.4.3 

 

Bodh teacher are observed to use a variety of pedagogic styles to deal with different content areas 

leading to the evolving of an extremely rich learning environment. Visual 4 and 5 show two maths 

classes in progress. In the first, the concept of addition and subtraction are being explained using the 

innovative example of a tree and the blooming and shedding of leaves and fruits. In the second, 

children are divided into groups and with the use of charts the teacher explains problems in maths. 

What is interesting is that peer learning is encouraged as children work in groups, with the teacher 

giving clarifications to individual children and the group whenever necessary. It is also important to 

note there is space for children's interpersonal relations with in the formal classroom activity. 
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Visual 4 : Intervention Study 

v- bldks cUn dj nks vc nwljk dke djsaxs---- 

vx xf.kr fudkyksA lHkh cPps xf.kr dh dkih fudkyrs gSA--- 

8-50 v- cksMZ ij isM+ dk fp= cukrh gSA lHkh cPps cksMZ ij ns[k jgs gSaA v- ifÙk;k¡ 
cukrs&cukrs iwNrh gS ;s fdruh gS\ 

cPps & 3] 4] 5] 6 cksyrs gSaA v-& gjh'k fxuks HkkbZA 4&5 cPps crkrs gSaA v- & bl ij ¼cksMZ½ 
fxudj crkvksA lHkh cPps nhnh ge&ge] ,d cPpk crkrk gSA 

8-54 cksMZ ij ,d c- fxudj vad fy[k jgk gSA v- & vki lc dkih eas fxudj crkvks 
fdruh ifÙk;k¡ gks xbZA lHkh cPps fxu jgs gSaA 

,d c-& nhnh] tksM+ djsa D;k \ v-& gk¡A cksMZ ij dj jgs cPps ds fy, v- dgrh gS tjk 
pSd djksA blus lgh fd;k gS D;k\ 

6- cPps pSd dj jgs gSaA /khjs&/khjs lHkh djus yxrs gSaA v/;kfidk lHkh isM+ksa dh ifÙk;k¡ 
tksM+dj crkvksA gjh'k vaxqfy;kssa ij tksM+&tksM+ dj fxu jgk gSA vkSj dkih eas fy[k jgk gSA 
rhu cPps vkSj vaxqfy;ksa ij tksM+ jgs gSaA /khjs&/khjs lHkh tksM+us yxrs gSaA 

9-00 v- & vkxs djsaA 2&3 cPps gk¡ nhnhA v- isM+ cukdj Qy Hkh cukrh gS vkSj cPpksa ls 
fxuus dks dgrh gSA ,d cPps dks NksM+dj lHkh fxurs gSaA v- isM+ dks nks fgLlksa eas djrh gSA 
isM+ ij tkequ cukdj fxurh gSA cPps vkSj v- ckdh djkrh gSA dqN tkequ uhps fxjkrh gS 
fQj cPpksa dks le>krh gS vkSj loky :i eas dSls fy[ksaxs oks fy[krh gSA fQj cPpksa dks dgrh 
gS fd vc vki Hkh vius eu dks dksbZ isM+ cukvksa vkSj mleas ls dqN Qy uhps fxjkdj ckdh 
djds crkvksA 

9-10 lHkh cPps bl dke dks djus yxrs gSaA---- 

9-15 ,d c-] v- dks viuk dke fn[kkrk gSA v- ls tks dke djrs tkrs gSa oks fn[kkrs gSaA 

Source : Children's Observations : D2.6.5 

 

Visual 5 : Intervention Study 

1-26 ij v- lHkh dks xf.kr dk pkVZ nsrh gS ftl ij tksM+] ckdh] Hkkx rFkk ?kM+h cuh gqbZ gSA 
5&6 cPps v/;kid ds ikl cSBdj pkVZ le> jgs gSaA 

nks Nk=k;sa mYVk ysV dj viuk dke dj jgh gSaA---- 

nhnh tksM+ gS ;k ckdhA 

v-a & i<+dj crkvks rks igys gh ,d Nk= dgrk gS tksM+ gS ugha&ugha xq.kk gSA 

,d Nk=k nwljh Nk=k dk pkVZ ns[kdj dgrh gSA ¼gkFk dh maxfy;ksa ls lqUnj dk b'kkjk 
djds] okg bldk 1@2 fdruk QLVZDykl gSA½ 

bl pkVZ dk dk;Z dy Hkh djok;k Fkk vr% ,d Nk=k us ;g dk;Z dy gh iwjk dj fy;k 
FkkA blfy;s og nwljksa dks le>k jgh gSA 
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v- & ,d :- eas fdrus iSls gksrs gSaA nhnh ,dA 

nwljk Nk= & nhnh ugha 100 gksrs gSaA 
3&4 Nk=k,a ,d lkFk cSBdj dk;Z dj jgh gS---- 
,d Nk=& nhnh] geus v/kwjk ¼vk/kk½ dj fy;k gSA 
v- & vk/kk D;aw iwjk djks nhnh ds fy, ckdh D;ksa j[kk gSA  
v- & ,d Nk=k dks fcuk pSd fd;s dkih nsrh gS rks og dgrh gS nhnh] pSd dj nks ge ,sls 
ugha ysaxsA 
,d Nk=k dks loky ugha vkrk gS rks ,d Nk=k dgrh gS mldks&fglkc ugha vk;sxk rks rw 
lCth dSls cspsxhA lHkh cPps pkZ dk dke dj jgs gSA 
2&3 cPpksa us dj fy;kA 
1-52 & ij v- vpZuk ls dgrh gSA ^^ vpZ uk b/kj vkvks rhfy;ksa dk [ksy [ksysaxsA 
fQj 5&6 cPps xksys eas cSB dj rhfy;ksa dk [ksy [ksyrs gSaA bueas Nk=ksa dh rhfy;ksa dks xksys 
eas QSaduk gksrk gS fQj cuk fgyk;s rhfy;k¡ mBkuh iM+rh gS rhfy;ksa ij jax ds }kjk 5 Hkkx 
cus gS Nk= ftruh rhfy;k¡ fcuk fgyk, mBkrk gS mls 5 ls xq.kk djuk iM+rk gSA bl rjg os 
cPps xksys eas cSB dj rhfy;ksa ls [ksyrs gSA rhu cPpksa dk nwljk lewg nwljs xksys eas cSBdj 
;g [ksy [ksyrs gSA rFkk rhljk ckdh cPpksa dk lewg v- lspkVZ le> jgk gSA 

,d Nk= lHkh dks le>k jgh gS fd rhfy;ksa dk dk;Z dSls djuk gS rks ,d Nk=k dgrh gS 
eq>s er le>k eq>s rks vkrk gSA 

2-07 rd lewg eas cPps ;s [ksy [ksyrs gSA rhljk lewg vHkh pkVZ le> jgk gSA--- 

Nk= cksMZ ij loky fy[kkdj dgrk gS vkvks cPpksa eas rqEgs loky djokrk gw¡A 2-17 ij v- 
lHkh dks viuk&viuk dke cUn djus dks dgrh gS --- 

Source : Classroom Culture Observations : D2.4.4 
 

An episode from the language class depicted in Visual 6 also captures the pedagogic processes 

highlighted above. Children listen to a story, discuss difficult words, participate in the writing of 

difficult words on the black board, ask questions and so on. 

Visual 6 : Interventions Study 

8-50 feuV v/;kfidk fpfM+;k o pwgs dh dgkuh iqLrd ls i<+k jgh gSA v/;kfidk ^^vk'p;Z 
okpd fpUg^^ cksMZ ij fy[k nsrh gSA nks&rhu bls ckj&ckj i<+rs gSaA--- 

v- & d.kh fdls dgrs gS\ Lo;a gh v/;kfidk dgrh gS pkoy ds NksVs VqdM+ksa dksA 

va- & x`g Lokeh dkSu gksrk gS\ nhid dgrk gS vknehA 

,d Nk=k dgrh gS ?kj dk ekfyd nhnhA 

v- & 'kkc'kA--- 

eSMe ,d Nk=k ls dgrh gS rsjh le> eas ugha vk jgk gS Nk=k & vk jgk gSA 
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v- & rks mldh dkih eas D;k ns[k jgh gS\ 

9-35 & ij v- & iz'u dk mÙkj dkSu tkurs gSaA 

yxHkx 5 fo|kFkhZ gkFk j[kdj nsrs gSaA eSMe dgrh gS fd eSaus iz'u gh ugha iwNk gS crkvksa rqe 
fdl iz'u dk mÙkkj tkurs gks\ 

eSMe fofHkUu Nk=ksa eas iz'u iwNrh gS& 

x`gLokeh us pwgs ls NwVdkjk ikus ds fy, D;k iz;kl fd;k\ 

,d Nk= & fiatkjk cuok;kA 

dYiuk mijksDr iz'u dk mÙkj& fdlku us eDdk] jksVh vkfn fiatjs eas j[k fn;k vkSj pwgs dks 
fiatjs eas Qalk fn;kA 

v/;kfidk dYiuk dks 'kkck'kh nsrh gS vkSj dgrh gS blus ¼dYiuk½ iwjk mÙkj crk fn;k gSA 

v- & fpfM+;k us pwgs dks fiatjs ls dSls fudkyk\ 

,d Nk= lqeu ls iwNs x;s iz'u ds chp eas gh idM+ dj tokc nsrk gS& 

fpfM+;k us fiatjs dk QkVd [kksy fn;kA---- 

Source : Classroom Culture Observations : K 2.5.12 

 

In Visual 7 the teacher explains an EVS lesson 'Forms of Water' by demonstrating, asking questions 

and drawing out children's experiential knowledge. This simultaneously class for children's 

continuous and active participations at every stage. It is clear from the foregoing discussion that 

Bodh's structuring of classroom activity and pedagogic practices encourages among children the 

development of attributes of articulation and questioning by drawing them into the construction of 

classroom knowledge; co-operation and sharing through encouraging peer learning and self 

confidence and positive self image by respecting the child's experiential knowledge and building 

upon it. This is an integral part of the pedagogy that underlies the Bodh classroom. 

 

 

Visual 7 : Intervention Study 

v- us d{kk 'kq: djus ls igys gh ,d cPph ls crZu eas cQZ eaxok dj j[k j[kh FkhA 

v- us oks cQZ dk irhyk gkFk eas ysdj mldks lkQ fd;k vkSj ,d cPps dks [kM+k djds iwjk 
xhyk gS D;k\ cPps us dgk gk¡A vf/kdka'k cPp ns[k jgs gSaA v- irhys dks ¼cQZ ds½ j[k nsrs gSa 
o cPpksa ls dgrs gSa vc esjh rjQ ns[kksA fQj dgrs gSaA geus dy ckr dh Fkh u ¼chp eas½ 
:eky xhrk djrs gSa o mldks fupksM+ dj cPpksa ls fQj iwNrs gS bldk ikuh dgk¡ gSA 
¼6&7½ cPps ikuh dHkh fn[krk ugha gSA v- & gok eas ikuh gksrk gSA dHkh fn[krk ugha gSA 
v- & ikuh dkSu ys tk jgk gSA v- gok eas ikuh gksrk gS rqEgsa fn[kk nwaA lc cPps ns[k o lqu 
jg gSA 
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v-& iqu% irhys dks <Ddu ls <Ddj dgrs gSa bl ij gok djksA 3&4 cPps djrs gSa ckdh 
ns[k jgs gSaA v- & irhys ij <ds <Ddu dks mBkdj dgrs gSa bl ij ikuh dgk¡ ls vk;k\ 
ekllkc gok ls rhu pkj cPps cksys v- ?kj tkdj ;s ,d dke djukA v- crkrs gSa & tc 
gok B.Ms crZu ls Vdjk jgh gS rks okil ikuh cu jgh gSA v- us IysV ij xhyh feV~Vh 
j[kdj /kwi eas j[k fn;kA fQj cPpksa ls dgrs gSa ikuh gok eas mM+rk jgrk gSA---- 
v- & ikuh ds vksys dc cu tkrs gS vkSj dgrs gS tc ikuh fcYdqy B.Mk gks tkrk gS rc 
cQZ curk gSA 
v- & vc bl ckr dks lkspks igys ikuh Fkk ;k mldh Hkki cuh--- 
1-12 ijfp= cukdj ,d cPps ls iwNrs gS D;k gks jgk gS\ c-& crZu eas ls Hkkx fudy jgh 
gSA v- & D;ksa fudy jgh gS\ rhu cPps & ;s flxM+h j[kh gS xeZ gks jgh gSA--- 
2&3 cPps & vksys Hkh fxj jg gSaA 
1-15 v- & bl ckr dks fp= cukrs gq;s D;k gks jgk gS] dSls gks jgk gS fy[kksA lc cPps 
viuh&viuh dkih iSfly fudkyus yxsA v- & ,d fp= eas D;k gks jgk gS fy[kksA 
1-16 & lHkh cPpsdke djus yxrs gSA---- 
rhljk loky D;k gS\ v- & igy lokydk Bhd ls tokc fy[kksA---- 
v- IysV mBkdj tYnh ls gkFk yxkrs tkvksA--- 
,d  c- & ekllkc ¼dkih fn[kkrk gS½ v- ns[krs gSaA ,d cPph cksy dj fy[krh gSA v- & 
csVk] fp= eas D;k gks jgh gSA v- tks gks jgk gS oks fy[kks ftruk loky mruk tokc fy[kksA--- 
tSuc fn[kkrh gS v- mldk ns[krs gSaA nks cPps vkSj fn[kkrs gSaA 
,d dh dkih eas fy[krs gSa fp= eas ;s lc D;ksa gks jgk gSA 

1-35 & cPps /khes&/khes cksy&cksy dj fy[k jgks gSaA---- 

Source : Classroom Culture Observatons : J2.14.5 

 

It must be mentioned here that the pedagogic principles highlighted as underlying the Bodh 

classroom have emerged from the classroom culture data and have to be discussed with the 

organisation to confirm their veracity. However, transacting lesson through activity, use of the 

blackboard as a meaningful teaching aid, relating the childs  worked to classroom instruction, and 

attending to children's work individually, taking care to explain, demonstrate, as well as clarify errors 

and respond to children's expressions, all bear testimony to a child-sensitive, interactive pedagogy. 

Teachers talked to, also expressed a fairly deep understanding of and confidence in the philosophy 

of Bodh.
7
 In the course of the discussions, teachers appeared to be convinced about the positive 

benefits of Bodh's pedagogical practices for children as well as for their own development. Teachers 

also seem to be sensitized to the limitations of traditional pedagogy and overtly emphasize the need 

for children to be provided an environmental where they can learn without fear, a critical principal 

of the Bodh philosophy. 
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Teacher's Perception about Children 

Baseline : 

 

Intervention :  

 cPps gksf'k;kj gSaA lkaL—frd dk;ZØekas eas Hkkx ysrs gSaA cPps vius vki ?kj dh 
ftEesnkfj;k¡ Hkh lkFk&lkFk fuHkkrs gSa& tSls firk ds dke eas gkFk cVkukA 

 cks/k d{kk eas i<+us okys cPPkksa eas Mj ;k Hk; ugha gSa] os eq[kj gSaA cPpksa eas i<+us 
dk 'kksd iSnk gqvk gSA     

 

Teacher viewed children positively, expressing faith in their potential. They acknowledged the reality 

that children had to help their parents but saw this as an indication of the responsibility of the child 

rather than their lack of interest in their studies.  

Teachers' Perceptions about Pedagogic 

Baseline : 

 

Intervention :  About Traditional Pedagogic 

 v/;kid ds Hk; ;k Mj ls cPpk 'kkUr cSBk jgsxk blls mleas udy djus dh 
vknr iSnk gksxh ysfdu cPps dh iwNus o tkuus dh bPNk [kRe gksrh tk;sxhA 
udy dj dke djus ls cPpk mruk [kq'k ugha gksxkA 

 ysfdu loky ;g gS fd bleas cPpk lh[k fdrukA 

 fdrkcksa ls vPNh phtsa <wa<+us dh Hkh vknr iM+ xbZ gSA 
 About Bodh Pedagogy 

 cks/k i)fr eas djds lh[kus] vuqHko ls lh[kus ij [kkl tksj gSA [ksy&[ksy eas 
cPps lh[krs gSaA mudks ;g eglwl ugha gksrk fd os i<+ jgs gSaA 

 bl i)fr ls cPps lh[kus rks /khjs gSa ij iDdk lh[krs gSaA     

 CHILDREN'S RESPONSE TO PEDAGOGIC PRACTICES 

Children' response to pedagogic practices follows quite obviously from the nature of pedagogic 

practices followed in the classroom. As seen in Table 9 none of the responses typical of a 'traditional' 

classroom (Baseline study) such as rote memorization, copying form the blackboard and doing given 

work mechanically could be observed in the Bodh classroom. In Bodh classrooms children do given 

work (30 percent) but not mechanically. A larger proportion of children's responses in the Bodh 

classroom (83 percent) as compared to the Baseline study classroom (52 percent) were engaged in 

activities related to learning. Many more observations in the Bodh classroom (30 percent) were seen 

to indicate children discussing and doing work in the classroom. Children's responses that did not 

directly relate to learning were nevertheless significant aspects of a classroom culture that 

encouraged self expression and dialogue other than only in strict adherence to school subjects/ 

knowledge. 
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Children's Response to Pedagogic Practices : Secking/giving Clarifications 

Baseline : 

 

 

 

Intervention :  

 ,d Nk=k] ^^ nhnh pkVZ eas 59 ds ckn 60 rks gS gh ughâ ^ ¼W2.4.2½ 

 ,d Nk= ';keiV~V ij fy[ks mnwZ 'kCn ij vaxqyh j[k dj dgrk gS ;g d;k 
gS ¼J2.4.3½    

 

Children's Response to Pedagogic Practices : Doing given work/Discussing it 

Baseline : 

 

 

 

Intervention :  

 Nk= fxurs gSaA 1-------- 2--------- 3--------- ftrus fpg gS mruh fxurhA f=Hkqt&3] 
vk;r &14] òr&9A ¼K2.5.20½ 

 ik¡p cPps vius&vius lewg eas cSBs dke dj jgs gSaA ¼R2.4.2½    

 

Children's Response to Redagogic Practices : Classroom Activity Unrelated to Learning 

Baseline : 

 

 

 

Intervention :  

 lchj ds ikl ,d f[kykSuk gSA yfyr vkSj egs'k mlds ikl cSBdj mls ns[k 
jgs gSaA ¼W2.4.14½ 

 rhu cPph [kM+h gksdj vkil eas ckrs dj jgh gSaA ¼J2.4.1½    

 

Children's Response to Redagogic Practices : Response to teacher providing space for Self 

Expression 

Intervention :  

 dYiuk] ^^nhnh bldks ge crk,axs 8 dk igkMK^^ ¼R2.5.15½  

 dqN Nk=k,a Lo;a vius fy, iqLrd mBkdj ns[krh gSa rFkk viuh txg ij 
mUgs ys tkdj i<+rh gSaA ¼N2.513½    
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Table (9) : Children's Response to Pedagogic Practices (%)

Children's Responses

Classroom activity related to learning

Copying from blackboard 

Rote memorization / repeating 

Answer questions / solve problems

Seeking / giving clarification 

Doing given work / discussing it 

Response to teachers providing space for self 

expression 

Classroom activity unrelated to 

/ other than learning 

Total 

Source : Classroom Culture Observations : Baseline and Intervention Study
 

Children's Response to Pedagogic Practices (%)

Children's Response to Pedagogic Practices (%)

Children are active participants in the Bodh Classroom as was seen in the discussion on pedagogic 

practices and depicted in the Visuals. Children from the Baseline study.

Series1, Classroom 

activity related to 

learning, 52%

Series1, Classroo

m activity related 

to learning, 83%

A Comparative Analysis of Positive Attributes of Children and Classroom Culture  29  

Table (9) : Children's Response to Pedagogic Practices (%) 

Children's Responses Baseline 

N = 668 

Classroom activity related to learning 52 

05 

 04 

Answer questions / solve problems 21 

06 

 15 

Response to teachers providing space for self --- 

Classroom activity unrelated to learning doing nothing 48 

100 

Source : Classroom Culture Observations : Baseline and Intervention Study 

Children's Response to Pedagogic Practices (%) 

Baseline N = 668 

Children's Response to Pedagogic Practices (%) 

Bodh N = 1382 

Children are active participants in the Bodh Classroom as was seen in the discussion on pedagogic 

practices and depicted in the Visuals. Children from the Baseline study. 

Series1, Classroom 

activity unrelated 

to learning, 48%

Series1, Classroo

m activity 

unrelated to 

learning, 17%

 

Bodh 

N = 1382 

83 

00 

00 

19 

10 

30 

24 

17 

100 

 

 

Children are active participants in the Bodh Classroom as was seen in the discussion on pedagogic 

Series1, Classroom 

activity unrelated 

to learning, 48%

Series1, Classroo

m activity 

unrelated to 

learning, 17%
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Children's Perception about teacher in the classroom 

Baseline : ^dqlhZ ij cSBrh gS( ckjg [kM+h fy[kokrh gS( lcls ikB lqurh gS( ikB dh 
udy djokrh gS( ge lkbZu djkrs gSa( cPpksa ls iz'u&mÙkj iwNrh gS( iz'uksa ds 
mÙkj djokrh gS( gkt+jh ysrh gS] cksMZ ij fy[krh gSa cPps mldks ns[k&ns[k dj 
mrkj ysrs gSa( igys Vhpj fQj cPps fdrkc esa ls cksyrs gSa**A 

 

Intervention : ^^xhr lh[kkrh gS] fp= cuokrh gS( xf.kr ds loky djokrh gS vkSj le>krh 
gS( i;kZoj.k dh fdrkc i<+okrh gS( ckWy ls f[kykrh gSa( f[kykSus cuokrh gSa( 
fpduh feÍh ds f[kykSus cuokrh gS( cksMZ ij dke Mkyrh gSa( tks pht+ ftudks 
ugha vkrh crkrh gS( dgkuh cuokrh gS] lqukrh gS( ehfVax djrs gSa] ukprs gSa( 
dgkuh dh fdrkc nsdj fp= cuokrh gSa( Ldwy dh lQkbZ djokrh gSa( njh 
fcNokrh gSa] dBiqryh dk [ksy f[kykrh gS( xf.kr] mnwZ] tksM+] ckdh] Hkkx fgUnh 
i<+krh gS( cky&lHkk djrh gS**A    

 

Community Peeceptions about the school 

Baseline : v/;kfidk % ^^gekjk ;s dke ugha gS fd ge ;s irk djsa fd bu cPpksa ds 
ek¡&cki D;k dke djrs gSa\ gesa ;g irk djus dk iSlk ugha feyrk gSA gesa 
ljdkj i<+kus dk iSlk nsrh gS] fdrkc i<+k nsrs gSa**A 

 

Intervention : ^^-----Ldwy okys cqykrs gSa ehfVax gksrh gS rcA ehfVax esa lHkh ds ek¡&cki vkrs 
gSA jk; yh tkrh gS izR;sd ls muds cPps ds ckjs esa iwNrs gSaA 

 ^^v/;kfidk vkdj budh i<+kbZ ds ckjs esa] [ksyus ds ckjs esa rFkk /;ku nsus ds 
ckjs esa crkrh gSA ,d nks ?k.Vs cSBk djrh FkhA ,d ckj ;g cPph cksyh fd eSa 
rks ugha i<w¡xhA rc oks vkbZ Fkh] iwNh % ^^ehuw D;ksa ugha vkbZ** rks eSaus dgk % ^^;s 
rks dgrh gS eSa ugha i<w¡xh blesa i<+kbZ ugha gksrh**A fQj mUgksaus dgk % ^^vki 
vkvks ehfVax esa**A rc le>k;k] ge vyx&vyx rjhds ls i<+krs gSaA igys 
tM+ dks iDdk djrs gSaA vc cPph jkst tkrh gSA**    

Teacher Routine Activity : Diary/Register Work 

Baseline : 

 

 

Intervention :  

 v/;kfidk viuk jftLVj [kksydj eksgj yxkrh gSA eksgj yxHkx 5 feuV 
yxkrh gSA ¼R 2.59.7½ 

 v/;kid jftLVj o dkxt eas fy[k jgs gSaA mUgsa ;g dk;Z djrs vkB feuV gks 
x;s gSaA ¼J2.4.1½    
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Teacher Routine Activity : Talking to other teachers 

Baseline : 

 

 
 

 

 

Intervention :  

 9-37&9-40 d{kk eas iz/kku/;kfidk vkrh gSA d;k v/;kfidk ls dgrh gS& vkt 
[ksy ?kaVh 10 cts gksxh vkSj okrkZyki djrh gSA ¼R2.A.3½ 

 1-46 ij ,p- ,e vUnj vkrs gSaA nksuksa v/;kid vkil eas ckrs djrs gSaA 
¼J2.4.1½    

 

Teacher Routine Activity : Going out of Class 

Baseline : 

 

 

 

 

Intervention :  

 10-34 ij v/;kfidk mB dj dejs ls ckgj pyh tkrh gS& 10-36 rd 
¼D2.4.4½ 

 2-30&2-45 v/;kid dkss dksbZ uhps cqyk jgk gSA og pyh xbZA ¼W2.44½ 
 

reported that the teacher takes attendance, asks questions from them, asks them to copy from the 

blackboard, read out lessons and repeats lessons. The Bodh children in contrast listed the following 

activities conducted by their teacher in class: activities related to maths, lenguage and 

environmental studies, indoor and outdoor games, takes them out for trips, makes them draw, sing, 

dance and tells stories, conducts meetings and makes children clean the classroom, explains and 

helps when children are unable to do something. The nature of children's questions and the 

clarifications they seek were also found to be qualitatively different from the relatively mechanical 

nature of involvement of children in the Baseline study classroom. 

During discussions with Bodh children it was confirmed that a relatively large number of children (60 

percent) ask questions from the class teacher and around 40 percent are able to converse easily with 

the teacher.
8
 Baseline study children on the other hand said that only a handful of children in their 

classes interact with the teacher. Bodh children also said that questions asked in class are often 

unrelated to the text and stem from their own curiosity. On the other hand Baseline study children 

expressed that they usually do not ask questions that do not relate to the text. While almost all 

Baseline study children said that they were afraid of the teacher, only a third of the Bodh children 

expressed a fear of the teacher. 
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TEACHER ROUTINE ACTIVITY 

Teacher routine activity comprises 7 percent of the Baseline study observations and 2 percent of the 

Bodh classroom culture observations. Table 10 rereals that the nature of such activity varies in the 

two classroom. In the Baseline study classroom teachers were often found talking to other teachers 

and going out of the class. Such routine activity of the teacher invariable disrupted the classroom 

teaching and learning. In the Bodh classroom the majority of teacher routine observations (51 

percent) relate to teacher's administrative responsibilities such as diary and register work. Only 15 

percent of these observations were of teachers talking to other teachers. Teachers going out of class 

accounted for a significantly smaller magnitude of observations (24 percent) in the Bodh classroom 

as compared to the Baseline Study classroom (54 percent). This itself reflects a major transformation 

in the classroom culture. 

Classroom Management : Reprimand 

Baseline : 

 

 

 

 

Intervention :  

 'kCchj] vki cLrk ysdj ?kj pys tkvksA eEeh iwNs rks dguh nhnh dks rax 
fd;k Fkk] bl fy, Hkst fn;kA ¼W2.5.14½ 

 v/;kfidk cgqr fnu ls ugha vk;s cPpksa dks [kM+k djrh gS vkSj brus fnu ds 
ckn vkus dh ltk ds rkSj ij ukpus dks dgrh gSA nksuksa cPps [kM+s jgrs gSaA 
v/;kfidk <ksy o lc cPps rkfy;ka ctkrs gSaA mu nksuksa eas ,d rks ukp ysrk 
gS] nwljk [kM+k gksdj lcdks ns[k jgk gSA tks cPpk ukp fy;k v/;kfidk 
mldks cSBus dks dgrh gSA ¼D2.4.4½ 

 

Classroom Management : Positive Strategies 

Baseline : 

 

 

 

Intervention :  

 v/;kid] ^^ugh xUnha ckr ugha cksyrsA tks ckr geas cqjh yxs oks ckr fdlh ls 
ugha dguh pkfg, mls Hkh cqjk yxsxkA^^ ¼W2.4.3½ 

 v/;kid] ^^lhek] D;k ckr gS] vki dke gh ugha djrsA fdlh lewg eas vkidh 
ckyh xqe xbZA cPps ns[k Hkh vk;s uhps lc txgA ;s D;k ckr gqbZ dke ugha 
djsaxsA fdl lewg eas cSBksxs\ v/;kid lhek dks ys tkrh gSA ¼W2.5.14½ 
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Table (10) : Teacher Routine Activity (%)

Activity 

Diary / register work 

Talking to other teachers 

Going out of class 

Total 

Source : Classroom Culture Observations :Baseline and Interventions study.
 

 

Series1, Going out of 

class, 54%

Series1, Diar/register 

work, 51%

Series1, Talking to 

other teachers, 15%
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Table (10) : Teacher Routine Activity (%) 

Baseline 

N= 133 

23 

23 

54 

100 

Source : Classroom Culture Observations :Baseline and Interventions study. 

Teacher Routine Activity (%) 

Baseline N = 113 

Teacher Routine Activity (%) 

Bodh N = 47 

Bodh 

N = 47 

51 

15 

34 

100 

 

 

Series1, Diary/registe

r work, 23%

Series1, Talking to 

other teachers , 23%

Series1, Going out of 

class , 34%
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CLASSROOM MANAGEMENT 

The Baseline study had indicated that physical punishment (61 percent) and reprimand (39 percent) 

were used as legitimate techniques to discipline and control children. The Bodh classroom presents a 

changed scenario. (Table 11) While beating (2 perce

minimal extent possible, most energies appear to be directed towards evolving positive strategies to 

manage the classroom (86 percent). Children are for instance made aware of the rules and norms 

that should underline classroom behaviour. Teachers encouraged self

discussed children's problems with them, and had also evolved norms to accomodate children's 

regular basic needs such as drinking water and visiting the toilet. Reprimand wh

relatively mild in nature. This was clearly in contrast to the strategies of reprimand to in the Baseline 

study classroom. 

Table (11) : Classroom Management (%)

 

Beating 

Reprimand : Individual/ group 

Positive Strategies 

Total

Source : Classroom Culture Observations : Baseline and Intervention study

Series1, Repriman

d : 

Individual/group, 3

9%

Series1, Positive 

Strategies of 

Classroom 

Management, 86%
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The Baseline study had indicated that physical punishment (61 percent) and reprimand (39 percent) 

were used as legitimate techniques to discipline and control children. The Bodh classroom presents a 

changed scenario. (Table 11) While beating (2 percent) and reprimand (12 percent) were used to the 

minimal extent possible, most energies appear to be directed towards evolving positive strategies to 

manage the classroom (86 percent). Children are for instance made aware of the rules and norms 

underline classroom behaviour. Teachers encouraged self-discipline among children, 

discussed children's problems with them, and had also evolved norms to accomodate children's 

regular basic needs such as drinking water and visiting the toilet. Reprimand wh

relatively mild in nature. This was clearly in contrast to the strategies of reprimand to in the Baseline 

Table (11) : Classroom Management (%) 

Baseline 

N = 322 

61 

39 

--- 

Total 100 

Source : Classroom Culture Observations : Baseline and Intervention study 

Classroom Management (%) 

Baseline N = 332 

Classroom Management (%) 

Bodh N = 202 

Series1, Positive 

Strategies of 

Classrom 

management, 0%

Series1, Beating, 6

Series1, Beating, 2%

The Baseline study had indicated that physical punishment (61 percent) and reprimand (39 percent) 

were used as legitimate techniques to discipline and control children. The Bodh classroom presents a 

nt) and reprimand (12 percent) were used to the 

minimal extent possible, most energies appear to be directed towards evolving positive strategies to 

manage the classroom (86 percent). Children are for instance made aware of the rules and norms 

discipline among children, 

discussed children's problems with them, and had also evolved norms to accomodate children's 

regular basic needs such as drinking water and visiting the toilet. Reprimand when used was 

relatively mild in nature. This was clearly in contrast to the strategies of reprimand to in the Baseline 

Bodh 

N = 202 

02 

12 

86 

100 

 

 

Series1, Positive 

Strategies of 

Classrom 

management, 0%

Series1, Beating, 6

1%

Series1, Reprimand : 

Individual/group, 39

%
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Children were also asked about the use of physical punishment in the classroom.
9
 The Baseline study 

children interviewed were emphatic that there was not a single child who had not been beaten by 

the teacher. Bodh children on the other hand did not deny the use of physical punishment by the 

teacher but clearly emphasised that it was not frequently resorted to. According to them around a 

fifth of children had received some sott of physical punishment. In general and as mentioned earlier 

the atmosphere of fear which was perceived by researchers in the Baseline study classroom was 

virtually absent in the Bodh classroom. This clearly underscores the qualitative difference in the 

culture of the two classroom. 

HOME AND SCHOOL : A BLURRING OF BOUNDARIES  

As already discussed the boundaries between what is usually seen as 'legitimate school knowledge' 

and experiential knowledge of Bodh children is relatively blurred. Bodh teachers consciously 

encourage children to bring their own ideas and views to the classroom situations. It would be 

appropriate to say that the Bodh children are engaged in the construction and generation of 

knowledge through a participative and interactive pedagogic transaction. This in not the case with 

the Baseline study children. 

The interaction between the school and the child's home through the teacher is also significantly 

greater for Bodh children as compared to Baseline study children. This was gauged from the 

community's perceptions of its relationship with the school. Around 35 of the 50 parents of the 

Baseline study children interviewed said that they had visited the shcool but mainly for 

administrative work. 
10

 A larger number of parents of the Bodh children (47 of the 50 interviewed) 

had visited the school. Parents visits were more in connection with matters relating to the education 

of their children. Parents said they attended parent-teacher meetings, discussed the progress of the 

child's learning as well as the strategies teachers follow to teach and discipline children. Parents of 

the Baseline study children noted that no teacher had ever visited the children's homes. One the 

other hand, the majority of parents of the Bodh children said that the teacher had visited their 

homes to discuss matters relating to the child, to find out why he or she was not coming to school if 

the child's attendance was irregular and to also encourage the enrolment of younger children. Not 

surprisingly only 7 of the 50 parents of the Baseline study children interviewed, knew the name of 

their child's teacher. The fact that even these few knew the name of their child's teacher was mainly 

because the teacher was known to them outside of the school. Around half the Bodh children's 

parents knew the name of their teacher and many even knew them in person. 

It is significant that just as Bodh consciously draws the home and the community into the classroom, 

Bodh children carry their school experiences back home. In contrast to the Baseline study children, 

Bodh children talked at great length about their activities in school. Bodh children's parents said 

their children often discussed their school work, and their relationship with their teacher thus 

recreating at home the joyful atmosphere within the classroom.
10

 This speaks volumes of the 

positive self-image of children and their perception of the blurring of boundaries between home and 

school, also a significant indicator of the transformed primary classroom. 

The attempt by Bodh teacher to strengthen links between home and school stems from the overall 

philosophy of Bodh to bridge the chasm that usually exists between the two. This has paid dividends 

in terms of enriching the learning environment of the Bodh classroom as well as in promoting a more 
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holistic development of children. The respect for the child's home and language as well his/her 

personal knowledge has been especially critical for the development of positive attributes among 

these children.  

NOTES 

1. For details of the perspective of the study and methodological approach refer Baseline study 

Report (1996). 

2. The definition of categories for children's observations in the baseline study are given in 

Table 1 of the Baseline Report. Though the same broad categories have been retained in the 

intervention study there is a qualitative change in the nature of positive attributes of 

children as reflected in the sub categories. See Appendix. A. 

3. Baseline study Report (1996), p. 13 

4. In the Baseline Study one of the problem solving tasks allowed space for innovative response 

by children. However, this was not the case with the task given to class II children in Bodh 

studies 


